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THE COMPARISON OF RESILIENCY LEVELS OF DEAF AND HARD OF 
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        communication skills, which may 
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Ǥ






typical development). The Resiliency Scale for Children & Adolescents (RSCA) was used in 
this research. The results showed that deaf and hard of hearing students perceive their 
resiliency the same as their typical developing peers. Under conditions where more and 
more deaf and hard of hearing children are educated with peers of the typical population, 
the social integration of these children becomes a key concern. Programmes intended 
to promote the development of resiliency, which are drafted in accordance with the 
individual characteristics of deaf and hard of hearing children may contribute to their 
successful inclusion in mainstream education.
ǣǡǡ
INTRODUCTION
        ϐ      
        ȋǡ ʹͲͲ͵ȌǤ
ϐǡ
as a trait, process, or outcome. Regardless of different understandings, there are two 
   ϐ Ǧ
 ȋ Ǥǡ ʹͲͲͻǡ   ǡǡ	ǡǡƬ
ǡ ʹͲͳͺȌǤ        
ȋǡ
ǡƬǡʹͲͲͺȌǤ






of Children with Disabilities, as a Criterion for the Development of Individual Educational 
ǳ ȋǤ ͳ͹ͻͲʹͷȌǡ ϐ     ǡ   
Development of the Republic of Serbia.
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factors. In order to develop these traits, the same authors state that a high level of 
early childhood care, supportive relationships with relatives, teachers, and mentors 
 Ǥ   ǡ  ȋͳͻͻ͹Ȍ ϐ   
ǣȋǦϐǡǡǡ









conditions, such as barriers in Ǥ
ȋ©ǡ©e©ǡ«©ǡƬǡʹ ͲʹͲȌϐ
ϐ
 Ǥ    communication problems very early, starting 
with ǡͻͲǦͻͷΨ






ǡ   Ǥ        
 ϐ         
and  Ǥ   ǡ     
     ϐ   Ǥ    
problem of communicating with    Ǧ ǲ ǳ
ȋǡǡǡƬǡʹͲͳ͸ȌǤǡ
as well as a supportive wider environment, can assist deaf adolescents in this transition 
period. Parenting schools, early intervention programs aimed, among other things, at 
ǡ
ȋǡʹͲͲ͸ǢƬǡͳͻͻͻǡ
 ©  Ǥǡ ʹͲʹͲȌǤ      ȋǡ
ͳͻͺ͸Ȍsupport, it cannot provide a comprehensive 
Ǥ
ǡ
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each individual, which originate from personal characteristics, family or environmental 
ȋǡʹͲͳͳȌǤ
	             






Bearing in mind the importance of   
ǡ




 Ǥǡ ʹͲʹͲȌǡ            
  Ǥ  ǡ
were interested in the extent to which age, gender, academic achievement, parental 
educational attainment, and the way of Ǥ
METHOD
    ͸Ͳ    ǡ     
ǡͳʹǦͳͶǤǣ
ȋ͵ͲȌȋ͵ͲȌǤ






Resiliency Scales for Children & Adolescents ȋȌ ȋǦǡ ʹͲͲ͹Ȍ 
ǤǣȋȌǡ
ǡǦϐϐǡȋȌǡ
measures trust, social support, social comfort and tolerance and Emotional Reactivity 
ȋȌǡ   ǡ   Ǥ  ϐ 
ʹͲǡʹͶǡʹͲǡ
ͲȋȌͶȋȌǤ







  Ǥ  ǡ 
 ϐǡ
individually.
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ͳǤ Results obtained on the Resiliency Scale with regard to a group of subjects
Group M SD t p
  ͷͲǤͷ͵ 11.79 ͲǤʹͺ͸ ͲǤ͹͹͸B ͷͳǤ͵Ͳ 8.75
  ͳ͸Ǥ͹Ͳ ͶǤͺͷ ͲǤ͹͸ͳ ͲǤͶͶͻB ͳ͹Ǥ͸Ͳ ͶǤʹͻ
Ǧϐ  ͵ʹǤ͹͹ 7.28 ͲǤͷͷ͵ 0.582B ͵͵Ǥ͹Ͳ 5.71
Flexibility  8.00 2.57 0.272 ͲǤʹͺ͸B 7.80 ͵ǤͲͻ
  ͸ʹǤͺ͵ ͳͶǤ͹ͳ ͲǤͳͲ͵ 0.918B ͸ʹǤͶ͹ ͳʹǤ͸͹
  ͳͺǤ͵͵ ͶǤ͸Ͷ ͲǤʹͶͳ 0.810B ͳͺǤ͸Ͳ ͵ǤͻͲ
Social Support  22.57 5.95 ͲǤ͵͸ͺ ͲǤ͹ͳͶB ʹʹǤͲ͵ 5.27
Social Comfort  ͳͲǤͻ͵ ʹǤ͹͵ 0.955 ͲǤͶ͵͵B 10.20 ͵ǤʹͲ
  ͳ͸Ǥʹ͹ ͶǤ͸͸ ͲǤ͸͵Ͷ 0.529B ͳ͹ǤͲ͵ ͶǤ͹ͳ
  ͵ʹǤ͸Ͳ ͳ͵ǤͳͶ ͲǤͷ͸Ͷ ͲǤͳʹ͵B ʹ͸Ǥ͹͵ 15.80
Sensitivity  ͳʹǤ͸͹ ͶǤͶͺ ͳǤ͸͹͹ 0.099B ͳͲǤ͸Ͳ 5.05
Recovery  ͸ǤͶ͹ ͵Ǥͺ͸ 1.875 ͲǤͲ͸͸B ͶǤͶ͵ ͶǤͷʹ
Impairment  ͳ͵ǤͶ͹ ͸Ǥͻͳ 0.888 ͲǤ͵͹ͺB 11.70 ͺǤͶ͵
ᦪͲǤͲͷ





Optimism domain. Since optimism 
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      ǡ   
ǡ
ȋǡǡ
Ƭ ǡ ʹͲͲ͸Ǣ  Ƭ Ǧǡ ʹͲͲͳȌǤ     
 ǣ   ϐ 
  ǡ      ϐ   
ϐǤ
 
    ȋǡ ǡƬǡʹͲͳͲȌǤ 
pupils were also recorded in the area of Ǧϔ. In adolescence, when there is a 
decrease in learning motivation, attention should be paid to empowering and assisting 
Ǧϐǡ
    ȋ© e©Ƭ©ǡ
ʹͲͳʹȌǤǡ
ǦǦϐǡϐ
but also has consequences further in life.
            
Social Comfort and ToleranceǤ
   RecoveryǤ
ǡϐǡϐ
ǡǤ
       ϐ  
 ȋǤǡʹͲͳͷȌǤ 
emotional reactivity is associated with behavioral disorders and can lead to pathology 
ȋǦǡ ʹͲͳͳȌǤ     ϐ   
 ȋǡ 









 Ǥ   
ImpairmentǡǦǦ
this domain was 15.80, while the average score of the typical population was smaller, 
ͳͳǤ͹͵Ǥ 
 ȋǦǡ ʹͲͳͳȌǡ        
these are the sensitive years and the different mechanisms by which children attempt 
ǡ
measures and procedures in time to improve resistance.
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ʹǤ Scores on the MAS, REL and REA scales with regard to age of pupils


  M SD F p

12 9 Ͷ͵Ǥͷ͸ 7.09
ʹǤͳ͸͵ ͲǤͳ͵ͷͳ͵ 11 ͷʹǤ͵Ͳ ͳͶǤ͵ͺ
ͳͶ 10 ͷ͵Ǥͷͷ 11.22

12 9 57.11 10.85
1.712 0.200ͳ͵ 11 ͷͻǤ͵Ͳ ͳͺǤʹ͵
ͳͶ 10 ͸ͷǤͲͲ ͳ͵Ǥͺ͵͸

12 9 29.22 ͳͶǤͳʹ
0.702 ͲǤͷͲͶͳ͵ 11 ͵ʹǤͶͷ ͳͶǤͶʹ
ͳͶ 10 ͵͸ǤͶͲ ͳͲǤͺ͵
Group B

12 8 ͷͲǤ͵͸ ͺǤ͸ͺͻ
ͲǤʹͷ͵ 0.778ͳ͵ 11 51.91 ͹ǤͶͶͲ
ͳͶ 11 ͷ͵Ǥʹͷ 9.770

12 8 ͸ͲǤ͵͸ ͳͶǤʹ͵͸
ͲǤͶͺͺ ͲǤ͸ͳͻͳ͵ 11 ͸ͷǤʹ͹ ͳͲǤ͵͹Ͷ
ͳͶ 11 ͸ͺǤͳͺ 12.85

12 8 ʹͻǤ͸͵ ͳͶǤ͵͹ʹ
ͲǤʹʹͶ 0.801ͳ͵ 11 ʹ͸Ǥͳͺ ͳ͸Ǥͷͷʹ
ͳͶ 11 ʹͶǤ͸Ͷ 17.019

͵Ǥ Achievement on the Resiliency Scale with regard to gender


Gender      M SD t p
 M ͳ͸ ͶͻǤ͵͸ ͳ͵Ǥͺͳ 0.277 ͲǤ͹͹Ͷ~ ͳͶ 50.81 ͳͲǤ͵Ͳ
 M ͳ͸ ͷͻǤͶ͵ ͳ͸ǤͻͲ 0.272 ͲǤ͵ͻͻ~ ͳͶ ͸ͶǤͲ͸ 12.70
 M ͳ͸ ͵ͶǤͻͶ ͳ͵ǤͶͲ ͲǤ͹͵ͺ ͲǤ͵Ͷͺ~ ͳͶ ͵ͲǤ͵͸ 12.79
Group B
 M ͳ͵ 51.29 ͻǤ͵ͻ 0.589 ͲǤ͹͹͵~ 17 ͷʹǤʹ͵ 7.75
 M ͳ͵ ͸ʹǤͻͶ 12.27 ͲǤ͸ͳͶ ͲǤͺʹͶ~ 17 ͸ͶǤͲͲ ͳ͵ǤͷͲ





this study, the greatest  differences were found in the 	
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ǡ ͺǤͲ͹ ͹Ǥ͹Ͷ  Tolerance 





Ǧϐsupport in coping with this.

ͶǤ Achievement on the Resiliency scale with regard to school success


school success  M SD t p






excellent 15 ͷͲǤͶʹ ͻǤͺ͸
 very good 12 ͷ͹Ǥͻ͵ 15.25
excellent 15 ͸ʹǤͺ͵ ͳ͵Ǥͳʹ
 very good 12 ͵ͳǤ͸͹ 15.02
excellent 15 ͵ͳǤͻ͵ ͳͲǤͻ͸
Group B
F p
 good ͸ 50.18 8.50 ͲǤ͵ͷ͵ ͲǤ͹Ͳ͸
very good 11 51.00 ͻǤͶͺ
excellent 10 ͷͶǤͲͲ 9.55
 good ͸ ͸ͳǤͷͲ ͳͷǤͻ͵ ͲǤ͵ʹ͹ 0.725
very good 11 ͸ʹǤͷͷ 11.75
excellent 10 ͸͸ǤͳͲ 10.89
 good ͸ ͵͸Ǥ͵͵ 11.29 2.591 ͲǤͲͻ͸
very good 11 ͵ͲǤ͵͸ ͳ͹Ǥͳ͵
excellent 10 19.70 ͳͶǤʹͶ
 Ͷ          
Ǥ  ǡ ǡ












the level of resiliency increases with school success, which indicates the importance of 
school success in the level of resiliency.
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communication model
ͷǤ Achievement on the Resiliency scale with regard to the communication model 
communication model  M SD t p
 gesture 12 ͷͳǤ͸͹ 12.70 ͲǤͶ͹ʹ ͲǤ͸͹͵total ͳͶ ͶͻǤͷͲ ͳ͵ǤͲͺ
 gesture 12 ͸͵ǤͷͲ ͳ͸Ǥͷ͸ 0.572 ͲǤͷ͹͵total ͳͶ ͷͻǤͻ͵ ͳͷǤʹ͸
 gesture 12 ͵ͷǤͶʹ ͳ͵Ǥʹͺ ͲǤͻͳͶ ͲǤ͵͹Ͳtotal ͳͶ ͵ͲǤͻ͵ 11.78
 ͷ           
predominantly total communication model, whereas the results of pupils using a 
predominantly oral communication model were not considered because there were 
   Ǥ      ǡ     
sign     ǡ     ǡ 
who predominantly use the total communication model performed better. In a study 
ȋǤǡʹͲͳͺȌǡ
communication 
were protective factors in the development of resistance and trauma. Most parents of 
Ǥparents choose to learn sign language and 
expect their children to use oral speech in communication. Communication problems are 
most expressed in adolescence because conversations with family members, peers and 
ϐ  Ǥ
with    ϐǡ         
    Ǥ   ϐ   
ϐ




              
Ǥ
was obtained in the domains of Optimism and ǦϔǡSocial 
comfort and ToleranceRecoveryǤ

success, which requires further research on a larger sample. Individual factors such 





behavioral problems in order to detect the problem in a timely manner and create 
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conditions for its overcoming, with especially designed programs to improve resiliency 




In the current educational settings, where the majority of cochlear implant pupils are 
enrolled in regular schools, it would be particularly important to assess their level of 
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